
 Pupil premium strategy statement (primary)  

1. Summary information 

School Attleborough Primary School 

Academic Year 2018/2019 Total PP budget £93,400 Date of most recent PP Review September 
2018 

Total number of pupils 413 Number of pupils eligible for PP 62 pupils Date for next internal review of this strategy January 2019 

 

2. Current attainment  

 All Pupils 
(Brackets 2019 results) 

Pupils eligible for PP (your school) 
Brackets 2019 results 

Pupils not Disadvantaged (national 
average)  

% achieving in reading, writing and maths  48% (54.1%) 52.2% (43%) 65%  

% making progress in reading  72% (65%) 87% (60%) 73% 

% making progress in writing  66% (73%) 78% (57%) 78% 

% making progress in maths  63% (71%) 56.5% (67%) 79% 

 

3. Barriers to future attainment (for pupils eligible for PP, including high ability) 

 In-school barriers (issues to be addressed in school, such as poor oral language skills) 

A.  Historically the progress of disadvantaged pupils who have low starting points do not make sufficient progress by the end of KS2.  We are not closing the gap 

quickly enough.  

B.  Percentage of EYFS pupils not ‘exceeding expected levels’ in line with national average 

C. A small minority of PP children have other issues which make them vulnerable and they therefore require additional emotional support to aid their performance 
and happiness in school. 

D. Historically the lack of parent engagement between home and school has been low. This prevents structured conversations and joining up the support between 
home and school. 

External barriers (issues which also require action outside school, such as low attendance rates) 

E. Low attendance rates for some PP families – particularly in year 5 

F. Lack of enrichment activities 

 
  



4.  5. Planned expenditure  

Academic year  2018/2019 

 The three headings below enable schools to demonstrate how they are using the pupil premium to improve classroom pedagogy, provide targeted support and support whole 
school strategies.  

i.  ii. Quality of teaching for all 

Desired outcome Chosen action / approach What is the evidence and rationale 
for this choice? 

How will you ensure it is 
implemented well? 

Staff lead Cost When will you review 
implementation? 

A 
Children are able to 
apply their learning in 
English to other areas 
of the curriculum 
showing independence 
and proficiency in 
writing for a range of 
purposes. 

Embed Talk for Writing 
approach to teaching writing 
across the school.  This will 
involve all classroom staff 
using the talk for writing 
methodology in class and 
when running relevant English 
interventions. 

 
DFE – ‘Supporting the attainment of 
disadvantaged pupils: articulating 
success and good practice – Nov 2015’ 
– Successful schools strategies - 
‘Focus on improving the quality of 
classroom teaching’. 

 
Regular monitoring of lessons 
by the subject leader.  
Monitoring of lesson plans to 
ensure T4W is planned for.  
Data analysis and pupil 
progress meetings. 

 
English Subject Leader 

£10,000 Half termly 
English Leader 
released one day a 
week and delivers 
training to all groups 
of staff 
 

Impact: 
Learning walks, book looks and a recent Y6 moderation, highlighted the lack of cross curricular writing opportunities across the school. As a result of this, now as we review and rewrite 
plans for the next academic year, the opportunities to write for a range of purposes will be pre planned before a unit has started. There will be regular high-quality shared writing sessions, 
including content from science and topic lessons.  Displays, learning walks and more high-quality T4W style writing activities will be seen in topic books, with rich vocabulary to embed 
their topic knowledge and ensure the children feel excited and passionate about writing.  
 
 
 
 
 
 

A – C  
Increase the 
percentage of children 
attaining the expected 
standard at their 
appropriate year group, 
resulting in higher 
attainment at the end of 
KS2.  

Employment of additional 
Teacher to deliver intervention 
support in KS1 and KS2  
Specific intervention time – 
social, writing, reading and 
maths.  
TAs linked to Year Groups to 
provide intervention, both 
planned programmes such as 
Fresh Start and responsive 
teaching.  

Adults to provide targeted support 
whether that be pre teaching or 
responsive teaching.  
The intervention that takes place can 
then be reinforced back in the 
classroom as the consistency of adults 
is maintained.  
Evidence from Sutton trust shows that 
targeted feedback and same day 
intervention can increase progress 
significantly.  
This is also the approach that 
Singapore take – children receive 
same day intervention if they haven’t 
mastered a concept taught that 
morning.  

Performance management of 
Teachers, HLTAs and TAs to 
ensure that they are able to 
carry out their duties and to 
good effect.  
Appointment of phase leaders 
from Sept 2019 can ensure a 
joined up approach across two 
year groups and ensure time 
is used effectively and flexibly.  
Intervention plans are rigorous 
and are reviewed every 6 
weeks with starting points and 
outcome data.  

Performance 
management reviewer/ 
SENCo/Phase 
leads/DH/Assessment 
leader 

£15426.80  
Every 6 weeks – 
review of intervention 
programmes being 
carried out.  

Impact: Interventions carried out across Year 6 supported improved outcomes in maths and writing for all pupils. Scaled scores from October mock SATs to the SATs tests improved by 5 
scaled score points in reading; 6.4 scaled score points in grammar; and 8.8 scaled score points in maths. The percentage of children achieving the expected standard in writing also 
improved since the previous cohort. This was achieved through extra teacher intervention once/twice per week in small groups during assembly and lunch time sessions; extra revision 
sessions in the afternoon; a range of morning work activities for pupils to complete before registration; and tuition groups taken by teachers for some groups of pupils. 
PP pupils improved their results by 5 points in reading; 7 points in grammar; and by 9 points in maths. This means that they at least made the same amount of progress as non-PP in the 
cohort. 
It has been decided that across KS2 pupils will be assessed based on test data so that this assessment reflects end of Key Stage 2 outcomes more accurately and therefore giving 
teachers the opportunity to assess how their pupils perform in independent, out-of-class tasks. 
Pupil progress meetings at the beginning of the year identified pupils who were below in one area of the core curriculum. 6 pupils were chosen to be targeted and their data along with 
others reviewed in subsequent meetings. Pupils in Years 3 to 5 who were working slightly below in Easter assessments were identified for extra teacher intervention similar to that Year 6 
pupils accessed since January.  



 Reading buddies  
All identified children are 
placed with an adult in school 
to support them with their 
reading.  

Children will have designated 1:1 
reading support on weekly basis in 
addition to first class teaching.  
Discussion around reading and 
expanding the child’s reading range will 
improve vocabulary and 
understanding.  

Reading lead to monitor 
implementation. Monitor the 
progress of reading for 
children with reading buddies.  
Discussions with the children 
on their thoughts on reading 
since having 1:1 reading 
buddy.  

Reading lead.  £600 Termly, ongoing.  
Children are trained 
by English Leader to 
be effective reading 
buddies to younger 
children -  

Impact: The twice weekly ‘Reader Leader’ sessions are fast paced and encourage the children to have more fluency with their reading. We have discussed being able to ‘stick at’ one book 
which will challenge their reading ability more instead of picking any book. As I monitor sessions, I can hear that the book talk is a lot more interesting and children are encouraged to 
make links between the different texts they have read. Several children in Year 4 have said they now ‘love’ reading and one parent with a child in Y6 commented on how it was encouraging 
to hear her daughter having the words explained to her by a friend. One child that is the reader leader said she has evaluated her own intonation and speed of reading after hearing it being 
read by someone else. All children visit the local library to broaden their reading repertoire, vocabulary bank and create a love of reading. 

B 
All pupils’ progress in 
mathematics will be 
good – girls will make 
accelerated progress to 
close gender gap   

 
Whole school taking part in 
research project funded by 
DfE to support girls’ progress 
in mathematics. 

 
KS2 and some in-school data shows 
gender gap in attainment and progress in 
mathematics. Also anecdotal evidence of 
girls’ low self-confidence in mathematics. 
Although there is a focus on girls’ 
progress, the actions to be taken will 
support all pupils through developing 
positive growth mindset, understanding of 
metacognition and the use of the CPA 
Approach. Reflecting on the results from 
the previous academic year, children 
need to have more exposure to 
mathematical concepts and develop 
increased fluency. We are noticing 
improved calculation skills from pupils 
being exposed to strategies earlier on, 
however this is not having a higher 
enough impact, especially for our PP. 
Additional sessions would give 
opportunity for this. 

 
Two Project Leads have taken 
on the project for the school. 
They will complete CPD and 
disseminate to staff; Lead 
Expert to visit Project Leads 
and also conduct CPD for 
staff.  
Regular staff meetings to 
discuss research and the 
implementation of actions to 
support learning. 

 
Maths Subject Leader & 
Maths Deputy Subject 
Leader 

£2500  
Half termly – Training 
for all groups of staff 
in meetings, twilight 
meetings  

Impact: The SSIF project was completed at the end of the Spring Term. Data from the project cohort across schools in Norfolk indicates that the gender gap has been closed in the 
percentage of pupils attempting questions which may indicate that girls now feel more confident in answering questions. The gender gap has also reduced in the percentage of correct 
responses between boys and girls so this shows that girls’ attainment across the project has also improved. School data for this has not been published yet along with pupil survey data. 
The gender gap in 2018 SATs was 26% in maths; in 2019 this closed to 4.7%. Interviews were conducted with Year 6 girls including those who have a low level of confidence in their 
mathematical ability. In the interview, the girls were all very positive about co-operative learning which came from the project and were positive about the use of CPA and metacognition. 
They all talked about mathematicians learning from mistakes; persevering and trying challenges which demonstrates a growth mindset. They did not think that maths was their strongest 
subject but all felt they had improved their understanding significantly over the year. 
The gender gap for PP premium girls and boys improved from 57% in 2018 to 13.3% in favour of girls. 

A – D 
Culture in the school 
demonstrates one of 
positively, kindness and 
honesty – promoting 
the school’s values. 

Deputy HT to review 
behaviour policy with all 
staff to reflect the 
school’s values and 
promote positivity with 
regards to pupil’s 
behaviour.  
Use of Steps approach 
to upskill staff in their 
use of language with 
pupils and role modelling 

Through pedagogy – the school values 
relationships with staff and pupils as a 
high priority to ensure maximum 
progress in learning. Through the use 
of Steps and promoting a positive 
approach to behaviour will impact on 
how learners feel about themselves 
and their role in school. 

Step on training for all staff, 
including MSAs.  
Step Up training provided for 
staff members working closely 
with particular children.  
Conversations with children 
take place each half term – 
including questioning on how 
they learn in the classroom 
and what motivates them to 
achieve.  

Inclusion lead, Head 
teacher and Pastoral 
leads  

£2339 July 2019 
 
 
A range of training 
delivered to all 
members of staff 



with staff. Also used for 
targeted support for 
children struggling to 
cope in mainstream.  

 

 

Impact: 25 staff including MSA’s have had personal safety and physical intervention training, this has helped to develop a positive approach to behaviour management across the school.  
 
 

A - D 
Consistent Thrive 
approach will ensure 
that the above desired 
outcomes are 
supported to be 
achieved. If children are 
in the right place to 
learn, progress can 
take place. 
 

Continue the work with Thrive 
started last year. Continue to 
develop the trained 
practitioners to deliver further 
support for all staff. Further 
upskill TAs in class to provide 
children with a consistent 
approach from all adults. 
 

Increased percentage of children 
demonstrating anxieties which are 
affecting their capacity to learn. Thrive 
is a proven programme to support 
children with emotional difficulties and 
gives a structured approach to help 
them cope with emotional 
development. 
Develop all staff understanding of the 
Thrive approach and what this looks 
like on a daily basis for all children to 
help support learners who demonstrate 
barriers to their learning/behaviour. 
 

Trained staff continue to 
develop her roles through 
further training and two 
additional staff to be trained in 
the Thrive approach 
Further training for all staff and 
within separate groups to 
focus on the different roles. 
Designated staff meeting time 
will be allocated following 
training sessions to share with 
wider school community. 
Use of online materials 
supports the implementation of 
the thrive approach in all 
classes. 

Deputy Headteacher for 
Inclusion & Pastoral 
Support  Advisor 

£6989.60 
 

Review January 
 
 
The training element 
of this is on hold until 
after reorganisation 
 
 

Impact: The Thrive practitioner works with pupils who are demonstrating anxieties and emotional difficulties, which affect their capacity to learn.  Another member of staff has been 
enrolled on the Thrive programme to support thr greater number of PP children who need emotional support. 

A – D  
The pedagogy of 
growth mind-set is 
evident in all aspects of 
the school. Children are 
motivated to learn and 
as a result take 
ownership over their 
learning. They believe 
all can achieve with 
effort and practice.  

Staff briefed as to the thinking 
behind developing effective 
learning behaviours. Learning 
behaviours to be chosen by 
children. Embed effective 
learning behaviours across 
the school. Introduce and 
develop Growth Mindset as 
part of exploring learning 
behaviours and what makes 
them effective. 

Following on from NB2B Action 
research (of which we were part of) 
Marcello Staricoff, JONK (Joy of Not 
Knowing) presented his work in 
schools in the South. His rationale is to 
develop a thinking skills approach to 
develop children’s lifelong love of 
learning and thinking creatively. It has 
also been shown that children achieve 
best when they adopt a growth mindset 
approach (Carol Dwek) and develop 
their thinking skills. Developing 
children’s intrinsic motivation in school 
will have more of a lasting impact on 
children’s ability to learn and think 
creatively.  

Whole staff training session 
with all stakeholders, including 
Midday Supervisors. Provide 
reading material to staff to add 
to their understanding of 
growth mindset. 
Conversations with children 
take place each half term – 
including questioning on how 
they learn in the classroom 
and what motivates them to 
achieve.  

DHT (Teaching & 
Learning)  & Tania 
McDaniel 

£500  
 
Ongoing, this is now 
part of the SSIF girls 
maths programme – 
cooperative learning 

Impact: 
The gender gap in 2018 SATs was 26% in maths; in 2019 this closed to 4.7%. Interviews were conducted with Year 6 girls including those who have a low level of confidence in their 
mathematical ability. In the interview, the girls were all very positive about co-operative learning which came from the project and were positive about the use of CPA and metacognition. 
They all talked about mathematicians learning from mistakes; persevering and trying challenges which demonstrates a growth mindset. They did not think that maths was their strongest 
subject but all felt they had improved their understanding significantly over the year. 

A– D  
Structured 
conversations  
 

Teachers are regularly holding 
progress meetings with all 
parents. To engage all 
parents and also have the 
child present to discuss their 

The school has begun moving away 
from the traditional parent evenings 
and giving parents’ opportunities to 
come in on a regular basis at the start 
of the school's day. This can also 

Teachers to monitor meetings 
with parents and actively seek 
out parents to make 
alternative arrangements 

HT   Termly  
Jan 2017  
This has been rolled 
out in Year 6 and with 



learning and what they are 
working on, to ensure the 
child sees their part in their 
learning. DH/Senior leaders to 
be involved in meetings to 
give challenge and support.  

include the child to talk through their 
learning.  
This can result in higher quality 
conversations. Teachers have less 
parents to see each week compared 
with a significant amount on an 
evening after a day of teaching.  

when appointments can’t be 
kept.  
A designated time after school 
every six weeks allows catch 
up appointments to be made.  

focus children in all 
other year groups. 
 
Conversations happen 
during class time or 
lunch/assembly times 

Impact: This is current practice in EYFS and Year, in 2019/2020 this will also be roled out in Year two and in subsequent years it will be rolled out across the school. 
 

A – D  
Mentoring  
 

Child has an adult assigned to 
them to engage in their 
learning, to take an interest in 
what they are learning and 
spend time talking through 
what they have achieved/had 
success with and are working 
on.  

EEF toolkit states that effective verbal 
feedback and mentoring can have 
significant improvement on attainment 
and progress. By giving children 1:1 
feedback and support can increase a 
child’s self-esteem and encourage their 
growth mind-set.  

Regular mentor meetings to 
check on the progress of 
engagement with child – what 
is currently being worked on 
and what has been achieved, 
including any barriers to their 
learning.  

  Termly Jan 2017  
This has been rolled 
out in Year 6 and with 
focus children in all 
other year groups. 
 
Conversations happen 
during class time or 
lunch/assembly times 

Impact: The impact is that it raise confidence (both academically and socially) amongst the pupils who have been having the conversations. 
 

A-C 
Employ an extra 
teacher in Year 6 to 
create smaller class 
sizes so that all children 
receive a more 
personalised provision 
 

Teachers can give each pupil 
more of their time and can 
better tailor the lesson plan to 
the pupils individual needs, as 
well as go into more detail in 
their feedback. This greater 
degree of personalised 
interaction will lead to the 
pupil being more engaged in 
lessons. Teachers have a 
focus group in regards to 
progress.  

Existing research indicates that small 
classes can work well at improving 
pupil’s performance and engagement 
in the classroom. The greatest 
improvements were for boys and pupils 
who were from a traditionally 
disadvantaged background.  In a small 
class, teachers are able to interact with 
the class and oversee individuals’ 
learning far better than in a class with 
30+ pupils.  

Employ a teacher so that class 
sizes in year 6 are between 21 
and 25 pupils. 

Headteacher, SLT and 
Year 6 Leader 

£32,124.00 July 2019 
 
 

Impact: Interventions carried out across Year 6 supported improved outcomes in maths and writing for all pupils. Scaled scores from October mock SATs to the SATs tests improved by 5 
scaled score points in reading; 6.4 scaled score points in grammar; and 8.8 scaled score points in maths. The percentage of children achieving the expected standard in writing also 
improved since the previous cohort. This was achieved through extra teacher intervention once/twice per week in small groups during assembly and lunch time sessions; extra revision 
sessions in the afternoon; a range of morning work activities for pupils to complete before registration; and tuition groups taken by teachers for some groups of pupils. 
PP pupils improved their results by 5 points in reading; 7 points in grammar; and by 9 points in maths. 
 
Having an extra teacher allowed further interventions to be carried out for PP and EAL pupils during Autumn term for writing and pupils in general for maths in Spring Term. Writing was 
also supported in Summer 1 and 2 in the lead up to writing moderation. RWM overall percentages improved from 48% to 54%. 
 
 



C. 
Children will have their 
social, emotional and 
mental health needs 
met. 

Nurture Group Nurture groups are an in-school, psychosocial 
intervention of groups of less than 12 students 
that effectively replace missing or distorted 
early nurturing experiences for both children 
and young adults; they achieve this by 
immersing students in an accepting and warm 
environment which helps develop positive 
relationships with both teachers and peers. 
Nurture groups have a positive evidence base 
with over 62 academic studies in the last two 
decades. Children attending nurture groups 
showed significant gains in academic 
attainment as measured by their total scores on 
their baseline assessment. (Reynolds et al. 
2009; Seth-Smith et al. 2010) This included 
metacognition skills (Gerrard 2005) and 
language and literacy skills (Hosie 2013). At 
AJS we are seeing positive results with children 
who have attended the Nurture Group. 

Staff responsible for the 
Nurture Group are have 
attended The Theory and 
Practice of Nurture Groups 3 
day course. The Nurture 
Group staff are supported by 
the DHT/SENC and the 
Pastoral Support Advisor.  
 
 

DHT/ 
SENCO/HT 

 Termly   
 
This has been 
replaced the Thrive 
and behaviour work 
that is being carried 
out by the PSA and 
Headteacher 
 
 

Impact: 
 
 

C.  
Problem behaviour  
across school 
addressed  

Identify a targeted behaviour 
intervention for identified 
students.  
Use support worker to engage 
with parents before 
intervention begins.  
Develop restorative 
approaches and focus on 
positive behaviours.  

The EEF Toolkit suggests that targeted 
interventions matched to specific 
students with particular needs or 
behavioural issues can be effective, 
especially for older pupils.  

Ensure identification of target 
pupils is fair, transparent and 
properly recorded.  
Monitor behaviour but also 
monitor whether 
improvements in behaviour 
translate into improved 
attainment.  
Observation of the Y6 nurture 
group at a neighbouring 
primary, which has been 
judged to have a positive 
impact on pupil behaviours 
and also the Forest school 

SLT  £14,919.00 Reviewed half termly 
 
 

Impact: Targeted interventions are happening in all year groups across the school – awaiting data to look at impact 
 

E. 
Increased attendance 
rates  

PSA and office staff to monitor 
pupils and follow up quickly on 
absences. First day response 
provision.  
Attendance incentives 
initiative to be introduced 
within school. 

We can’t improve attainment for 
children if they aren’t actually attending 
school. NfER briefing for school 
leaders identifies addressing 
attendance as a key step.  

Thorough briefing of support 
worker about existing absence 
issues.  
PP coordinator, support 
worker, head etc. will 
collaborate to ensure new 
provision and standard school 
processes work smoothly 
together.  

PSA, Office staff, 
headteacher 

£5819.00 Two weekly 
 
 

Impact: 70% of PP children have average or above average attendance.  The PSA and the office staff work closely with children and families who’s attendance is falling below the expected 
standard. 
 

A – D  
Implement more parent 
teacher consultations 
so that parents can be 
kept abreast of pupils 
attainment and 

Structured conversations  
Teachers are regularly holding 
progress  
meetings with all parents. To 
engage all parents and also 
have the child present to 

The school is moving away from the 
traditional parent evenings towards 
giving parents opportunities to come in 
on a regular basis at the start of the 
school day. These conversations 
between parents and teachers can 

Teachers to monitor meetings 
with parents and actively seek 
out parents to make 
alternative arrangements 
when appointments  
can’t be kept.  

HT   Termly 
 
These happen during 
the school day 



progress on a half 
termly basis 
 
 

discuss their learning and 
what they are working on, to 
ensure the child sees their 
part in their learning. 
DH/Senior leaders to be 
involved in meetings to give 
challenge and support.  

include the pupils as well which means 
that they have a chance to talk about 
their learning.   These will result in 
higher quality conversations. Teachers 
have less parents to see each week 
compared with a significant amount on 
an evening after a day of teaching.  
 

 
A designated time after school 
every six weeks allows catch 
up appointments to be made.  
 
 

Impact: 
Currently rolled out in EYFS and Year, as these children move through the school it will continue in consequent years.  Parents have reported that they appreciate having more time face to 
face meetings with the class teacher. 
 
 
E. 
Ensure all children have 
the same experiences as 
their peers.  

Subsidising the cost of school 
visits both day trips and 
residential visits  

Giving children a wider experience of 
school life – through experiencing 
residential trips.  
Sutton Trust - Education Endowment 
Foundation (EEF) research states 
‘Evidence indicates that attending extra 
curricular activities has a positive impact 
on attendance at school, behaviour and 
relationships with peers 

Evaluation at SLT level. 
Ensuring highest percentage of 
children access educational 
visits.  
Use of pastoral lead to approach 
parents of children not intending 
to participate in educational visit.  

HT/DH and Office staff £2282.60 July 2019 
 
 

Impact: 
A child in Year Four had the opportunity to attend Holt Hall residential trip, which otherwise would not have been possible. The child’s parent thanked us for the experience her child received, as she 
has not taken her child on a holiday yet and it would be an amazing memory.  
 
 

E 
PP Contingency Fund 
Fund to support PP 
children with essentials 
that may enhance their 
daily life within school eg 
appropriate footwear, PE 
kit etc 
 

Pot of money set aside to be 
able to offer support to PP 
families/ children with day to 
day essentials making school 
life easier.   

By offering support PP children are able 
to fully participate in school life, 
attendance, attitude towards learning and 
ultimately progress may be improved.  

Monies will be allocated at the 
discretion of the head teachers 
and the PP lead on a case by 
case basis.  
 

Head teachers 
PP lead 

£500 July 2019 

Impact: 
This money has been used to enable PP pupils to attend a range of enrichment activities and to provide them with the equipment that they need come in to school and feel confident. 
 
 

 


